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Mentoring Philosophy And Opinions

7-raditionally, ‘mentoring” was an ancient form of personal and character development, and

psycho-social-cultural replication. Within this context, the adults of the respective society aimed
their mentoring (youth development) efforts at the personal, social, cultural and/or skill develop-
ment aspects of the youth. Today (since the 1980’s) mentoring has been refashioned as a “so-
cial problem solving” effort. Although this social/youth problem solving version is conducted
under the auspices of youth development, this 1980’s version of mentoring came about as a
“reaction” to youth crisis (i.e. crime, gangs, low academic achievement and school drop outs,
teen sex and pregnancy, drug and alcohol abuse, etc.). In this regard, mentoring is generally
defined as “a relationship(s) over a prolonged period of time between two or more people (one-
on-one and/or group), where older, wiser, more experienced adult volunteers provide support,
guidance, learning and concrete help as needed, through personal contact/interaction, with
younger at-risk persons as they go through life” (the key words here are volunteer, personal
contact/interaction and at-risk). In most cases, this modern-day version, definition and use of
mentoring would attempt to address youth social problem solving or youth development uncoupled
from its traditional psycho-social-cultural context. Whereby The Mentoring Center (TMC) ac-
cepts the modern-day definition of mentoring with its emphasis on “social problem solving” and
“youth development”, TMC wishes to make clear that it also accepts the traditional “psycho-
social-cultural context” version of mentoring as well as other useful paradigms and definitions. In
fact, a major part of TMC’s mission is to expand the definition of mentoring as it is currently
espoused and used so that it becomes an effective concept and tool for youth of many circum-
stances and needs. The field’s ability to fully embrace an expanded definition and use of mentor-
ing will depend on its ability to truly embrace the differences between youth (people) and there-
fore their different developmental needs. Understanding and appreciating the different needs of
youth is particularly important in a multi-cultural/multi-class society. Even more important, in a
society where psycho-social-cultural experiences and differences are so vast in many cases;
and where some cultural groups have historically had a difficult time (“Voluntary Immigrants” vis-
a-vis “Involuntary Immigrants”- John Ogbu, 1992) with the many mechanisms of disenfranchise-
ment. Along this line, it is important to understand that there should be differences in mentoring
program paradigms, designs, objectives and processes (modality), but, their major features
should always be their volunteer and personal contact aspects.
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As mentioned, TMC accepts the traditional or natural version of mentoring because through

this paradigm, there is an understanding that naturally embraces and appreciates the mentees
for who they are. This aspect made mentoring, in a natural sense, highly accomplishable/suc-
cessful. This was true because the basic psycho-social-cultural similarities were readily present
in both the mentor and the mentee. There were no blatant chasms (barriers) with respect to
language, values, worldview, attitudes, behavioral characteristics, etc. A youth’s feelings, atti-
tudes and behaviors were not subject to frequent misinterpretion and/or unfair tracking/punish-
ment. Traditional or natural mentoring was not problem solving. Youth were not to be fixed, but
developed/prepared. All youth were viewed and treated as valuable and capable. This made
the process and/or modality readily discernable and acceptable by both the mentors and the
mentees.

Today’s social problem solving/youth development version of mentoring, which often and delib-
erately matches mentors and mentees of different psycho-socio-cultural orientations, fosters
inherent issues that are not readily discernable by either party. Because of the different psycho-
socio-cultural orientations between the program operators and the mentors on the one hand,
and often times the mentee (and the parents) on the other, the youth’s attitudes and behavior are
often mis-interpreted and inappropriately responded to. These issues/concerns only occur when
there is an uncoupling of the social problem solving effort from the psycho-social-cultural con-
text. This psycho-social-cultural chasm brings forth and accentuates ambiguity regarding theo-
retical and operational design, clarity and expected outcomes. For the most part this ambiguity
exist because in today’s social problem solving version of mentoring, most practitioners are
either not aware of and/or do not readily accept the importance of the social-cultural contexting
aspect of mentoring (youth development). This is not harsh criticism but merely an observation.

The “psycho-social” aspect of the “psycho-social-cultural” context refers to the particular and/or
unique aspects of the youth’s (a people’s) personal environment, societal attitudes (mecha-
nisms of disenfranchisement) and life circumstances (i.e. socio-economics, functionality of the
family and/or community, quality of available role models, racism, resulting attitudinal and be-
havioral aspects, etc.). Youth development and/or problem solving cannot be achieved without
clarity regarding the accuracy of problem identification and/or developmental needs. The ap-
propriate assessment tools used to determine problem identification and developmental needs
must be able to effectively distinguish between societal induced causes (dis-ease) and effects
(symptoms) and the resulting problematic proclivities/attitudes vis-a-vis true cultural traits. In
absence of the psycho-social-cultural considerations, most mentoring programs simply focus
on symptoms rather than dis-eases (root causes) regarding youth attitudes and behavior, and/
or they are simply unable to distinguish between societal induced traits/conditions and true
cultural traits.
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-rhe “cultural” aspect of “psycho-social-cultural” refers to the youth'’s true (history/family) cultural

self and orientation. True cultural self/orientation deals with both true cultural aspects like general
worldview, values, attitudes and behavioral aspects as well as the cultural groups adopted men-
tal and behavioral attitudes (responses) towards the dominant culture based on past history and/
or current and lingering superior/inferior positioning (John Ogbu-1992). For example, for some
cultural groups within the American fabric “academic, economic and social non-performance” is
not a representation of inability - oftentimes it is actually “non-cooperation”. Meaning, for some
cultural groups, as a traditional response, and passed on through informal channels, adapting to
mainstream (European) academic, economic and cultural values is capitulation and/or selling
out one’s true cultural self. Oftentimes as time passes, these attitudes and behaviors are not fully
understood (with discernment) in accords with their original spirit, however, emulated none the
less. They are emulated because the behavior is often rewarded by peers and significant others
within the cultural group. For example, in many minority children of involuntary immigrant groups,
this emulation starts-out and appears in the form of deliberate low academic achievement, re-
bellion against authority, “getting over” (hustling, welfare), etc. As the child gets older, after hav-
ing functioned under these precepts/mentality most of his/her life, s/he actually becomes a low
academic achiever who is attitudinally incapable of rendering respect to others, having self re-
spect in some instances, and/or being (legally) self sufficient—s/he lacks true cultural/moral val-
ues as well as social and livelihood skills. Youth in these attitudinal situations need to be as-
sisted through “Tranformative Mentoring”, in achieving cultural health, social health and livelihood
skills.

It's important for the operators of mentoring programs to have an understanding of this broader
view of social/human circumstances and dynamics and therefore a broader understanding of
mentoring objectives with respect to the design and operation of social problem solving mentor-
ing programs. Social problem solving and/or “Program-Based” mentoring is an extremely im-
portant undertaking on behalf of our Nation’s youth. However, the bottom line should always be
fulfilling/addressing the youth'’s true needs/issues. With this kind of honesty and care, the youth
cannot fail.

The outcomes of mentoring should not be left to happenstance, the outcomes should be predict-
able more often than not. Predictability of outcomes is achievable when there is clarity of the
youth’s exact needs and/or issues (disease vs. symptoms) and clarity regarding the appropriate
mentoring paradigm, process and/or system to be designed and utilized to address those needs/
issues.

One tool that is available for gaining clarity as to who the youth are and what their corresponding
needs may be is TMC's “Classification of Mentoring Relationship Types” (or our mentoring typol-
ogy). This tool will help to provide perspective regarding youth categories (youth of different
circumstances), the different needs of youth of different categories (psycho-socio-cultural situa-
tion/context), and implied considerations for program design, mentor selection and mentor train-

ing needs. The following is a review of TMC’s mentoring typology:

TMC's Philosophy and Opinions



"pasn senbjuyos) pue
saniAoe ‘sepnye ajeudoidde
0} uanib aq3snu Jybnoyy

“90UE)SISSe
0} uado ‘ejqeuoissaidul

PaJapISUcO yonyy "senss| yinoA juauno jo Aiap "yied ajeiba)joo Blesspan,
aq PINOYS pue UOIeoISSe|o 1seaige pue aAisuss AjleinynD Jo/pue Jsaled o} Jybnoyy EEEEN
SIY} Ul JUBAS[OI SLLI0D3] ‘Ajfeuaw pue AjeaisAyd ou Jo oy uaaib sey oywm Buiuspeoig annoadsold -
AKew Jopus pue aunyno se SuoROUNy YINoA 8y aseym 0} JUSPNIS OLLIBPEOE MOJB] Buipling wesis3-4es- (Bunoyuay
yons suonesapIsuoo Buyoyew - | awod o3 ssaubulliny o) S,yinoA Jo abesane uy -ouepinb 90UEpINS) | winipayy Ajfewo)
"SUOREIePISU0D | 8Up Ul paAjoAul 196 0} ssaubulljm Jo diysuoluedwioo | uopeonp3 JeuybiH/ebslI00-
BUILOE) - 90N pue sousijed salinbay ‘senss| Jnpe ajenbape Jojpue a0uepIng Buuiojuapy
3Ji| PUB JUSOS3[OPE [BULIOU JUS}SISUOOD aARY Jou Aew [EUOISSBJ0Id pUE JoaieD)- SJeIoPO
aAO(y SY awes U0 YnoA ypm spom o} Bulffing Aoy SY Sweg Jo Aew oym [epuajod Buuoin| owuspeoy-
"Jinpe PoRLULIOD pue Bueo v PajUIIUN Y YinoA v diysuoiuediiog-
"Inpoadsai pue areme Japush
pue Ajjeinyno aq jsnw SIojusl -
‘sea.e (sannoeo/sieod)
JUeAs|al Ul Jsisse
0} S||){S BU} SARY JSNLL SIojuUBL -
yinoA
J0} SAW0oINO aAdaYs Bulyoes.
ul Aressaoau aq jou Aew
1 — UOIJEOYISSE[O pUB IXSJU00 'slojoe}
SIY} Ul JOASMOY ‘PaISPISUCO ysu Ajwey Jo/pue Ajunwiod
8Q p|noys suonelepisuco ‘lejer00s Aq pajosye
Jopuab ‘ainyno swes - Aideap usaq jou aney
SUoReIspISUC) PUILOTE) - OUM UInoA Joy si Buliojua
"sel)iAnoe BuLiojusw a0uUe)sIssy "0Jo ‘sanss|
Burpes aloyeq uswdinbe pue WI99)Sa-Jjes Joull ‘SafiAloe
ABojouyoa) ‘yels ‘Buipuny ‘a1 uoNealoal [eros ‘S||MS
$30Jn0sal ajenbape aAey jsnw - uopn|osai Jolyuco/diysiepes|
Apoede)) weibold - ‘Buijesunoo
“juswdojanap yinoA jo saidiouud ‘pasn sanbiuyos) pue saniAloe qol/ea1ed ‘soluspede Ul MO, [PASTYSH
Buipseboas ajgesbpamouy - | ‘sepnipie ajeudoidde oy usaib aq | aoue)sisse diseq Buinigoal 0} “S0UB)SISSE 10}
‘wesboud [eanyno-pnw | SN IYBNOY) ‘OS[y “JUSLLJILULLIOD | Sj0BISqO Ue Se SAJSS Jo/pue Jebe3 “s|qeuoissaidwil (Bunioyuspy
e Bunesado uaym jusunied awi e salinbal nq ‘papasu }qIyul pjnom Jey} senss| | AJgy\ "SouBlSISSE Jojpue aouepino) Yos Ajewo)
aue s||pjs oidoad Buoss - s1eousned s ‘prebal siy [es01neyeq pue [eupnjije | diysuoiuedwoo [euonippe | uoleonps JeybiH/ebe|ioD-
‘s||s Juswsbeuew u| "uosiad BunoA e o) souepinb SAISNIUI OU SABY OUM W0y} Jyausq pinoo oym 8ouepine BuLiojuay
9 Juawdopnep welboid Buoss - pue diysuoiuedwiod [euonippe | UyinoA (puey Buidpy) 1sisse | papinb [jam pue pareysq [EUOISSBJ0Id pUE JooIe]- | 3)eJapojN /Mo °|
“UOHISOd 10Feuipion) 10 enjen ay) saziubooss oum 0} pazijn pue paubisep [l@m st oym [egusiod Buuon| owepeoy-
eIBoid BULolug)j - | uosied papuwoo pue Buues s! BuLiojusw souelsIssy PRjUIIUN Y Yok v diysuouedwog-
BuLiojusy\ asuejsissy
suopeJspIsuo) sopsuseIRY) suopeoysse|) S8NIAIOY/SHOYT loAs SRy
weiBoid Jojuay Jojusi\l papasN Buuojay | S9|4oId YinoA | Buriojuay Jo sadA) | ABojounway

S3dAL dIHSNOILY 13 ONIMOLNIW 4O NOLLYOIHISSV IO
H31N3O ONIHOLNIN IHL

The Mentoring Center

“Where Young Minds Cannot Fail.”

4



(00/2) pesinay) ‘SopsuspeleLp Jo SuojeLeA 8] Ueo aiaL BulieaLl JOJUBLHORIOJELL LI0Y Jopue YnoA-oj- oA winy ejgesbeisjul q LU 8df) LOREOLSSEP Loes JO SISO/ 8L|  SUOJEOYISSEP PROIq 8/t anoge alf| SjN

MeT/Ruouiny o} J0dsay-
1oadsay
‘pesn senbiuyos) ‘S0Ue)SISse JUsLooenap 9 SSaUVY RNYND-
pue senioe ‘sspnie sjeudo.dde onmsod,/ Ageau, 8jr] Jo} joadsay-
0} UaIb q TS ybnouy JeljLuejun Jnoge snopidsns S Jo} joadsy-
UM "SOMEISILU SYELU 0} SNUAUCO AKion pue oo sioym | Auedold SleALd 10 1oedsa-
Aoy se uane yinok ay Joy Yok ‘peziieuonnsul S|IpS Buguered- UOH
SJE00NDE U UleLUS. 0} SSaUBUINA 8wl S|geIePISUIoO Jueds seH Ayjiqisuodsay Kiop,, PASTSSH
'sanss] yinoA JaLno Jo jseaide ‘dnoib Jead Aq peousnyul POOUUELLOA LB
pue ejeduco Ajleining “Ajeiew yonw Alop 10 Aem Ases, uopN|esay PIYUCD- (Buvoyua
pue AjieoisAud suonouny ynok ABuLusss auy 0} pepeny Buuspeoig aApadsold- | 8100 pleH Ajjeuuo)
U} BJUM O} 8L 0} ssaubLIIm "20UEPING JojpLe SousN|ul Buipjing wesis34ies-
paunbay “eno| pue sousied yonw Jinpe anjisod ou o) S| souepino
saunbay “([e0-Uo pue yono} Ul sey Alleoiseg “snoljieced uoneonps JaybH/eBelI00- Bupojua
anoqy sy aweg shemy “Jequiaw AjLuey sjefouns anoqy sy awes Aidsap ‘senavioy spetoes! 20UEPIND) JeaJeD- antsudu| Aisp
€ sawooq Ajieoiseq ouv Jnpe I13S St oy fepusiod Buuoin | oLuepedy-
papLLLLOO pue Buueo Apwepg PILUIUN Ui yinoA dysuoluedwoD-
e
Aem pue sabusyelp ‘sanssi | spidoed
Jayio Jo njioadsal Aien pue jusipdluco
Japus/AjfeInino oq isnuu siojueLl -
‘seake (sonfaio/sieod) Juensied Ul
1SISSE 0} S||IMS 8U} SABY JSLU SIOJUELU -
‘Buuojuaw sasuB|
AKie\ensuB|| Joj uoleiepIsuco Buoss
80 pnoys Jepusd ‘aunyino swes -
‘BuLiojueL soue)sisse 0}
BuLOJLEL SAJELLIOJSUEX} LLICY LohiSU..)} "9N0| pUe UosseduLco ‘souejsisse
ay) eoeyd Ul seonies (poddns) dn ‘Anisuss “Ageduue punojoud Juewdopnsp sARsod,/
-MOJI0} Juensfed pue Buois aney Jsnu - 40 Uotssaudxe ue si BulouaL Jujesy, selegun ynoge
'S90UN0SaI APUNLLLLCO v sdiysLoefel aAjeuiojsuel | Butojew | snopidsns Alsa pue [eoluko
aAReIoqe]io0 fuois aney Jsnuw - S0UBJSISSE 0} SAjIde0R) siomynoky dnoib
‘sopnioe 0 Jou pnom Joneyed/sspnipe | Jead Jojpue sBuipunouns
Buvojuew Buipess a:0jeq ‘Wewudnbe JuaLINo Jiau Jo esnessq anjefieu Aq peousnyul
pue ABojouyos} ‘yels ‘Buipuny "pasn senbiuyos) pue sanoe ‘oum oA oy st Buvouaw | Aesy 1ng sjdeuoissaidul
'] SS0INOSAI JUSIOYNS SARY JSNLU - ‘soprye jeudo.dde o) UsAIB aAjeuLojsuel | 'sssooid IS "SSRUOUINeE J00YOS
ypoece)) webor - SIS JYONOUR YN "sansst | BuLiojusLL soUessISSE Ue Loy Jome| sy uimsuruni | Apadoud Sjeaud Joy Joadsad-
31| Jo fem s;pidosd ynoA Jueuno Jo jseaice pue | jyausq o} AioBeeo siy Ut yinok feuoiseao ‘aqfe “Lped S|IpS Buguered-
Jayjo Jo} padsal pue sousedluco | pejedisiydos Ajleniny “Ajeiuew }S0L Joj Jepio ul syisinbasesd 9)ei5|100 JopLe JeaIed Aypqisuodsay
leanyno-sso.o Buipsetes Apenoiped pue AjiedisAud suonouny ynok Kiesssosue sisseood | 0} yBnoy ou Jo s uend PPOOYUELLIOY\\/POOLLIEA-
‘JueLudojensp yinoA Jo soidiound | SL SIBUM O} SO O} SSSUBUIIM Buuouewu sjeuLojsues) | SeH "awoy Je soLuepede uogNIosY JOIYUCD- MPH, PRETIRY
Buip.efial sbpamoLn |puoldeoxs - Kresssosuy -oje ‘sebusieuo 8| 'SIOpe)sU [0S Buipsefies sajduexs Buiuspeoig sARedsoid-
‘wesbod ‘80.n0sa) ‘poddns ‘spinb Aq peyoeye Apunojoid useq pue swsbencous Buip|ing wesis3-jes- (Buuoyuay
Eeryno-prw e Bugessdo usum “JoLoes), 9’1 9| SUINOA Ul sajol aney oy yinoA ur oneeq aARIsod yonuw JoN souepne PpeH Ajleuwod)
Aperroned ‘sips aidoad juejioxe - | [esenss Aejd o) sseubulme pUe | pUE Spniie Wesiss-ies [epos | Bueue jepos e se poyos uopeonps JaybH/eBeli00-
S|y eweBeuew souaed sainbay eyl sinok | -jueeieBeu jo sbuewp joaye | sieanAjeatseg ‘souepinb S0UEpIND Bupojua
*® "Juewdojenap webod Buoss - © Ul JUSLUBAJOAUI [ensen puokeq Jofpue ssaippe Apieieqiep ewsy Jo ajeL anyisod [EUOISSBj0Id] pue JoakeD- aAisuau| g
TWORSOd JOFRUIpIon) 05 0} BUIA HNPE PORLLLLOO 0} (AjeAund uou) peubisep ou sey oyw ejusiod Buvoin] oLuepedy-
(ueIbod BULOIRY - pue Buveo Apwsipe Uy S| BuLioBLU SAULOJSUR. | PILUIUN Ui yinoA dysuoluedwoD-

bBuviojuay\ sAgeuLiojsuel|

TMC's Philosophy and Opinions



6

g

Once clarity is achieved regarding youth characteristics and needs, and mentor characteris-

tics needed, assessing one’s own personal and/or program’s ability to provide needed services
through mentoring becomes most important. TMC can now assist individuals and/or programs
in making this assessment. As a result of recent research that TMC conducted to re-assess/
evaluate our mentoring technical assistance and mentor training service delivery system, we
discovered that there are at least three categories regarding “Levels of Experience” (LOE) of
active mentoring programs/practitioners in the field: 1) “start-up programs”, which have 0-3 years
of experience, 2) “emerging programs”, which have 3-5 years of experience and, 3) “mature
programs”, which have 5 or more years of experience. In addition to the LOE issue, we learned
that there are various “Levels of Capacity” (LOC) among field mentoring programs. The LOC
pertains to an individual’s and/or mentoring program’s capacity (ability) to develop and sustain a
quality program. The LOC is associated with the resources available to an individual and/or
program, to include funding, staff size (support), staff expertise, and organizational technology.
The LOE along with the LOC determines an individual’s and/or program’s overall “Level of Readi-
ness” (LOR). The LOR should determine what type and/or size of mentoring effort an agency
should endeavor to develop. The “type” and “size” issue refers to the above mentoring typology
chart. The categories of “low/moderate”, “moderate”, “intense” and “very intense” mentoring
refers to both the “type” of mentoring (i.e. “assistance mentoring” or “transformative mentoring”),
and the “style” of mentoring (one-on-one vs. group vs. combination group and one-on-one men-
toring).

Assistance Mentoring and Transformative Mentoring may have or require different paradigms,
modalities and/or objectives. An agency’s LOE/LOC/LOR will determine its ability to operate
and achieve both effective modality and important youth objectives (outcomes).

Assistance Mentoring means exactly that, it assists youth. Assistance Mentoring is designed
and utilized to assist (provide a helping hand) youth who have no major self-esteem, attitudinal
and/or behavioral issues that would inhibit/thwart and/or serve as insurmountable obstacles to
receiving assistance in academics, career/job counseling, leadership/conflict resolution skills,
social/recreation activities, minor self-esteem issues, etc. Assistance Mentoring is used when
working with youth who have not been significantly affected by societal, community and/or family
risk factors. Assistance Mentoring would address the needs of youth that represent the “low/
moderate and moderate” categories of the mentoring typology. These are youth that are not
“problem” youth or youth whose needs are complex or time consuming. These are basically well-
adjusted youth that, based on the inabilities of the family, could benefit from additional adult
companionship, support and/or guidance. As an example this may be a youth who is interested
in a career path that is technical and/or requires a college education, however, s/he may come
from a family/environment where these professions are under-represented or no one has college
experience. In this regard, the youth simply needs someone who can assist (guide) him/her

The Mentoring Center
“Where Young Minds Cannot Fail.”



Es

professionally and/or into and through the college maze; or a non-problematic youth who lacks
self-confidence/esteem regarding academic abilities, social interaction and/or career/profes-
sional drive. This type and style of mentoring would not place major time demands on a mentor,
nor would it require intense guidance, role-modeling and/or counseling. Therefore matching
strategies and unique mentor character considerations would not be complex or difficult to at-
tain.

Transformative Mentoring, on the other hand, is designed and utilized to deliberately address
and/or affect change of negative self-esteem, attitude and behavior in youth who have been
profoundly affected by societal, community and/or family risk factors. Transformative Mentoring
is for youth who because of their current attitudes/behavior could not/would not be receptive to
mere assistance (mentoring). Transformative Mentoring recognizes that the youth needs a trans-
formation of self-esteem and/or attitude (mentality) before s/he can benefit from the assistance
mentoring process. Transformative Mentoring would address the needs of youth who represent
the “intense and very intense” categories of the mentoring typology. These are youth whose
needs go far beyond simple companionship, confidence building or relatively minor academic,
social or career guidance. The circumstances of this youth’s environment has resulted in a
problematic attitude and behavior. The symptoms of this mentality and the resulting behavior
can manifest themselves in the form of a self-destructive low self-esteem, lack of self-concept,
low academic interest/achievement and/or school drop-out, the use of drugs and/or violence,
lack of self respect and/or lack of respect for others and authority, etc. This attitudinal and behav-
ioral type and the resulting kind of mentoring needed requires very different considerations than
assistance mentoring. It requires a different kind of mentor with respect to time commitment,
personal commitment and character traits. These considerations would necessarily make match-
ing strategies/considerations, mentor characteristics and mentor training needs more complex
and intense.

By placing mentoring in this perspective it clearly places the onus of mentee (program) success
on the program staff and/or the agency. Itis the program staff and/or the agency that should rise
to the occasion in terms of its realistic ability to serve youth, through mentoring, in the best man-
ner for the youth’s benefit. When mentoring does not work (e.g. when goals and objectives are
not being met regarding the youth’s progress), the program isn’t working, not the other way around.
This is true because in most cases it is known beforehand (or it should be known) that youth who
are assigned/placed/accepted into mentoring programs have “issues/needs/problems”. When
a youth is accepted into a program and the program knows beforehand that the youth has issues/
needs/problems then the program is saying upon acceptance of the youth that “with this knowl-
edge, we can help/assist you”. If that help/assistance doesn’t occur in a beneficial manner to the
youth, then the program failed to do what it said it could/would do—the youth never made any
such claims or promises.

TMC's Philosophy and Opinions
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This makes the LOE/LOC/LOR considerations very important. Mere desire and/or having good
intentions by a program operator is not enough when young people’s lives are at stake. This is
especially true when serving “at-risk” and “highly-at-risk” youth, who based on their respective
difficulties and/or the gravity of their circumstances, need experienced and well focused ser-
vices. This is also true with respect to mentors and mentor training and support.

TMC believes that “mentoring” is here to stay. We believe that as social, economic and
technological directions and demands continue to impact upon the make-up of the American
family and community constructs, mentoring will continue to emerge as one of the most viable
and cost beneficial offerings necessary for youth development needs. From this perspective,
mentoring must be developed as a solid “discipline”. It can no longer operate as a simple
reaction to youth crisis.

The Mentoring Center
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c The Mentoring Center’s Mentoring Philosophy
and Paradigm For Its Operation Of

" /( The African American Males’ Transition Program And
{ The Positive Minds Project; Transformative Mentoring

N Models for Highly-At-Risk African American Youth:

7-he Mentoring Center’s mentoring paradigm and/or “Theory of Change” believes that you can-

not expect lasting change of a person’s (youth’s) behavior unless/until you first assist them in
changing the mentality (thinking) that gives rise to their behavior. Our theory of change also
asserts/believes that all people (youth) have a “limitless potential” and a sense (desire) for “col-
lective well-being/health”. Itis TMC's belief that the very way in which young people see (define)
and understand (give meaning to) themselves determines how they will “be” (behave) and what
they will “become” (aspire to). The key to inspiring young people, we believe, is to get them to
“see” the innate goodness in themselves and others. Through cognitive restructuring and cultural
realignment, which we address through the delivery of our twenty week, seven foci curriculum, we
are able to assist “highly-at-risk” African American youth in breaking the bonds of negative self-
imagery and destructive behavior.

TMC applies its philosophy/paradigm or theory of change through the operation of two Transfor-
mative Mentoring programs that it operates for highly-at-risk African American youth. Highly-at-
risk-youth are youth who have all of the risk factors of at-risk youth, but their risk factors are no
longer probable and/or casual, they are actual (they have set-in). Meaning, these youth are not
at-risk of gangs/violence, drug selling, dropping out of school, being teen parents, etc., these
youth are entrenched in gang activity/violence, drug sells, they have dropped out of school or
been put out, they are teen parents. Most distinguishing is that they are not solely entrenched in
just one risk factor, they are entrenched in multiple risk factors (to include the corresponding
mental attitudes).

Youth who need Transformative Mentoring vs. Assistance Mentoring, are youth whose limitless
potential and sense of collective well-being are covered up by layers of “bad information”, “bad
examples”, “bad advice” and “bad instructions” (Omega Boys Club, 1994). “Bad” simply means
that the quality of the information, examples, advice, and instructions that they live by is not con-
ducive for decent/quality/successful living. It'simportant to understand, however, that every youth
who gang-bangs, drops out of school, engages in promiscuous sex, abandons their child, sells

drugs, etc., has what he/she thinks is good information, examples, advice and/or instructions.

TMC's Philosophy and Opinions
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Amongst their peers and on the streets, their reasoning and behavior is good/appropriate. In
decent society, their reasoning and behavior is “bad”. So, unlike the less complexed Assistance
Mentoring, Transformative Mentoring is specifically designed and operated to remove, replace
and/or neutralize these layers of “bads”. Once the layers of bads are addressed through the
Transformative Mentoring process, then the Assistance Mentoring can begin (i.e. a youth is helped
with their academics, career exploration, and normal human developmentissues).

It is important to understand that Transformative Mentoring is “transforming”; it is not (temporary)
behavioral modification through rewards and punishments. Transformative Mentoring success-
fully motivates, teaches, guides, assists, coaches and supports the youth in understanding that
they are attached to something much greater than their individual selves and that they were not
born into life to sell drugs, to kill/lharm others, to mistreat women/men/themselves, to be without
knowledge, to destroy their families and communities, etc. They were born into life to achieve a
much higher/greater purpose (cognitive restructuring and cultural realignment). Young people
understand and welcome this general message more readily than most would think. This fact
supports our belief that these youth are not “bad” but rather the information, examples, advice
and instructions which they derive from their peers and communities is bad. Once you change/
upgrade the information, examples, advice and instructions (mentality) the bad behavior disapates.

Transformative Mentoring and the process for its delivery must be guided by “inspiration” and not
“‘manipulation”. By this itis meant that one has to tap into the spirit of the youth (the spirit of being
human) and thereby ignite their inner potential for goodness. In this regard, all mentors must see
their mentees as someone who already contains all of the knowledge that s/he needs, but who
must work with older more experienced persons to “remember” what they know. The mentors,
therefore, are not only teachers but they also motivate, guide, coach and encourage. They show
the way, working from a position of respect and affinity, addressing the knowledge within the
young person. The mentees are not bad orignorant in the eyes of their mentors. The mentees
are seen as storehouses, repositories of something the mentors are quite familiar with and very
interested in, something the mentors have and know very well. The mentors perceive a presence
knocking at the door within the mentees, and accept the task of finding, or becoming, the keys
that opens the doors (Melodome Som’e, 1992).

Therefore, according to TMC, mentoring becomes a system of healing (youth development from
a holistic perpective) and as such becomes in practice a system of “reconnecting” the mentees
(youth) to their limitless potential. TMC clearly believes that “love” must emanate, not only, from
the regenerative source of the mentors (healers), but it must be engendered or reactivated in the
mentees in order for them to generate and maintain their own healing process. TMC asserts, in
this regard, that as young people achieve success in knowing their own true goodness, their
personal and physical state/condition will automatically change.

The Mentoring Center
“Where Young Minds Cannot Fail.”
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TMC's theory of change is conceptualized as having the following four phases of transitional
breakthroughs in the developmental process for the youth: 1) Recognition, 2) Declaration, 3)
Activation, and 4) Realization. While these four transitional phases oftentimes overlap and/or
appear to occur almost simultaneously, TMC defines them separately:

The Recognition phase is the time when the young person is able to “see” who they really
are. Through cognitive restructuring (and for some youth “cultural realignment”), the mentee is
able to see his/her own goodness.

The Declaration phase is the point that is reached when the young person declares and/or
affirms his/her new meaning. Again, through cognitive restructuring (and for some youth “cultural
realignment”) the young person announces to the objective world their new character. Having
declared their new meaning, the next phase is a phase of internalization.

The Activation phase signifies the conscious attempt by the mentee to think and behave in
ways that are consistent with his/her new meaning.

The final phase is the Realization phase. In this phase the young person engages in self-
reflection and is able to determine that he/she is indeed as he/she claims himself/herself to be.
They have concrete evidence for verifying their own new meaning (attitude/behavior).

This mentoring philosophy/paradigm is not casual, it takes mentoring (youth development) very
seriously. Itis not superficial problem solving, its intent is to get at the dis-ease and not merely
the symptoms. Its effect not only serves the youth but equally important, the community and
society as a whole. Although this transformative group mentoring model is currently only being
used by TMC with African American youth, TMC believes this model has powerful replicability
and can be easily translated and applied in the Latino/Hispanic, Native American, South East
Asian, etc. communities as well. In this regard, TMC is currently conducting a three year evalua-
tion of this model so as to be clear with respect to the relationship between curriculum, process
and outcomes. Once this evaluation is completed, TMC will commit to identifying other pro-
grams and communities who may wish to replicate this model.

-
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* MISSION STATEMENT o

The Mentoring Center’s (TMC) baseline mission is to improve the effectiveness of the field of
mentoring (the national mentoring movement). Conceptually, TMC’s work serves to expand the
very definition and use of mentoring as a youth development tool. In this regard, TMC works to
develop and provide new and acceptable mentoring concepts and models that would be effec-
tive in addressing the needs of youth of a variety of life circumstances. In a practical way, TMC
works to develop and, where possible, field test and evaluate technical assistance and training
best practice curriculum, tools and materials. The Mentoring Center also provides and/or ar-
ranges the provision of technical assistance and training workshops to individual mentoring agen-

cies.
A

Publications of The Mentoring Center:

Classification of Mentoring Relationship Types 1994, revised 2000

A Guide to Evaluation Strategies for Mentoring Programs and The Mentoring Center
Final Report on the Reorganization of The Mentoring Center s Service Delivery System
The Mentoring Center s Philosophy and Opinions

Framework for Mentorology
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